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Recommendations for Effective University Study Based on Students’ Point of View
The research examined what university students recommend for effective university study and whether their recommendations differ by gender, faculty or study program degree. The research was based on 985 questionnaires. The following words were most commonly used in advice for freshmen: Go, Lectures, Learn, Continuously, Be, Prepare, Information, Have, Do, Materials. The fundamental advice seems to be: to go to lectures, to have needed materials and information and to learn and prepare continuously. Some stated recommendations react to the development of information and communication technologies and the massive usage of the Internet (such as obtaining a laptop and a cell phone or setting up a Facebook profile). Quite a lot of advice was connected with health, such as to sleep enough, to eat regularly, not to smoke, to relax and to restrict alcohol consumption. The recommendations gained in this survey were categorized by thematic similarities to characteristics, knowledge, skills, behaviour and background. The findings highlight the fact that given recommendations for effective study differ by the respondent’s gender and faculty. Women concentrated more on recommendations on how to behave and men mentioned more often what personality characteristics are important for effective university study. Students of the Faculty of Multimedia Communications highlighted the necessity of creativity and practical experience more often than others.
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A decision about university study poses an important point in professional career building. Statistics show that those with a university diploma have a better possibility to find placement on the job market compared to those with a lower level of education, because the former are probably considered to be better equipped with the skills required in the labour market. On average across OECD countries, the employment rate is 82% for adults with a bachelor’s or equivalent degree, and 87% with a master’s or equivalent degree (OECD, 2016).  Additionally, on average, adults with a tertiary education earn significantly more than those with upper secondary education across OECD countries (OECD, 2016). Finally, individuals with higher educational attainment are more likely to report satisfaction with their life (OECD, 2016). However, 40% to 50% of all students never complete their programs of study (Donohue & Wong 1997 as cited in VanZile-Tamsen, 2001). For example, OECD (2016) reports that on average 41% (37% in the case of the Czech Republic) of students who enter a bachelor’s or equivalent programme graduate within the theoretical duration of the programme. Within three years after the theoretical duration of the programme, the average completion rate increases to 69% (60% in the case of the Czech Republic). According to Matějů et al. (as cited in Fučík & Slepičková, 2014) students think that weaknesses of public university education in the Czech Republic are low motivation and insufficient connection to practice. Another Czech study (Mouralová & Tomášková, 2007 as cited in Fučík & Slepičková, 2014; Kleňhová & Vojtěch, 2011) mentions the following reasons for study drop-outs: dissatisfaction with studies and poor motivation, unsuitable choice of study field, priority for other activities and study demands. Fučík and Slepičková (2014) state that a big proportion of drop-outs can be explained as a result of the postponed choice of the study programme or as the conflict between various spheres of life.
Many students terminate their studies in their second study year (Kleňhová & Vojtěch, 2011), which might indicate some troubles with adaptation to the university setting. A successful adaptation to university could be defined by such criteria as remaining in university, enjoying psychological well-being and performing well academically (Julia & Veni, 2012). Further, a successful adaptation to university is related to academic success, because the findings of Yazedjian et al. (2008) indicate that salient components of university students’ success are earning good grades, feeling socially integrated and being able to navigate the university environment. In addition, effective university study is related to a decision about time spent on studies as mentioned by Bogaard (2012). Too little time will get the student into trouble. On the other hand, more time may not necessarily be better for a student’s success.
Literature Review
A whole range of factors influence the facts: 1) whether the chosen university will be completed by a student, 2) how well the student will do during his/her studies and 3) how useful the study will be for the student’s future. Leaving aside the exterior factors mentioned e.g. by Aitken (1982) – such as family background and family support, the physical environment in which the student’s academic work is done, teachers and university peers – an important role is played by personal characteristics. Personal characteristics most often mentioned in the literature include:  
inner motivation to study (Mbuva, 2011; Nonis, Hudson, Philhours, & Teng, 2005; Novosád, 2015; Prevatt et al., 2011; Schweinle & Helming, 2011);
attitudes (Nelson & Johnson, 2011; Schweinle & Helming, 2011) – such as willingness to study (Insch, McIntyre, & Dawley, 2008; N. Leonard & Insch, 2005; Wiese, Freund, & Baltes, 2002), acceptance of  responsibility for one’s own education (Robinson, 1993) and positive attitude to uncertainty (Tschannen-Moran & Nestor-Baker, 2004);
characteristics and temper – such as adaptability (Hogan et al., 2010; Nonis et al., 2005), proactivity (Eby, Butts, & Lockwood, 2003; Nonis et al., 2005), ambitiousness (Newport, 2005; Nonis et al., 2005; Spence, Pred, & Helmreich, 1989), optimism (Nonis et al., 2005), industriousness (Nonis et al., 2005; Robinson, 1993; Spence et al., 1989), persistence (N. Leonard & Insch, 2005; Nonis et al., 2005; Simpson & Altman, 2000), self-reliance (Lane & Gibbons, 2007), conscientiousness (Hassan, 2013; Judge, Higgins, Thoresen, & Barrick, 1999), self-confidence (Lane & Gibbons, 2007; Prevatt et al., 2011; Rasdi, Ismail, Uli, & Noah, 2009; Tschannen-Moran & Nestor-Baker, 2004), considerateness (Lane & Gibbons, 2007) and inquisitiveness (Tschannen-Moran & Nestor-Baker, 2004);
abilities – such as ability to concentrate (Bogaard, 2012; Nonis et al., 2005; Prevatt et al., 2011), reflective ability and ability to react to changes and mistakes (Nonis et al., 2005) and intelligence (Bozionelos, 2004; Lane & Gibbons, 2007; Nabi, 1999);
skills: 1) study skills (Newport, 2005; Nonis et al., 2005; Prevatt et al., 2011; Robinson, 1993; Tschannen-Moran & Nestor-Baker, 2004) – e.g., effective note-taking, effective reading of study materials, effective writing of essays and research works, the ability to recognize important information;   2) organizational and self-regulatory skills (Grunschel, Schwinger, Steinmayr, & Fries, 2016; Hogan et al., 2010; Insch et al., 2008; Kim & Seo, 2015; N. Leonard & Insch, 2005; Mbuva, 2011; Prevatt et al., 2011) – among which there are self-control, time management, stress management;  3) interpersonal skills (Hogan et al., 2010; Insch et al., 2008) – mainly the ability to choose the right way of communication, the ability to form friendships and preserve them, the ability to avoid people that can be harmful;  4) skills related to problem solving (Mbuva, 2011; Nonis et al., 2005; Wiese et al., 2002).
Some studies (e.g., Krčmarská, Černý, Vaněk, & Magnusková, 2014; Zelenka & Ryška, 2012) suggested also a competence model of university graduates. A competence model defines the most important personal characteristics and clusters related abilities, commitments, knowledge and skills that enable a person to act effectively in a labour market after student’s graduation. This is related to the fact that a supplementary part of academic success could be finding a job connected with the field of study which is in addition appropriate for the achieved level of education. Therefore, demands of the labour market imposed on job applicants should be projected into educational programs of universities (Krčmarská et al., 2014).
Personal characteristics are reflected in behaviour. Effective study behaviour mentioned in the literature can be categorized as follows:
study organization (mainly related to the schedule arrangement) – a successful student can arrange classes to be able to share them with friends (N. Leonard & Insch, 2005; Yazedjian et al., 2008), choose teachers who grade favourably (Somech & Bogler, 1999) and arrange schedule so that the courses are well linked (Fryjaufová, 2006);
tasks and duties – students aid their success if they finish the tasks on time (Insch et al., 2008; N. Leonard & Insch, 2005; Sternberg, Wagner, & Okagaki, 1993), attend school regularly (Insch et al., 2008; Yazedjian et al., 2008) and on time (N. Leonard & Insch, 2005; Sternberg et al., 1993), fulfil their tasks and obligations (N. Leonard & Insch, 2005), voluntarily participate in student organizations (N. Leonard & Insch, 2005), attend lectures even if they are not obligatory (Fryjaufová, 2006; Newport, 2005) and work along studies (Newport, 2005);
preparation for the classes and learning – e.g. regular learning (Insch et al., 2008; N. Leonard & Insch, 2005; Somech & Bogler, 1999; Yazedjian et al., 2008), consultations with the teacher (Insch et al., 2008; N. Leonard & Insch, 2005; Somech & Bogler, 1999; Sternberg et al., 1993; Yazedjian et al., 2008) and checking notes from the lessons (N. Leonard & Insch, 2005; Somech & Bogler, 1999), reading the recommended texts (Sternberg et al., 1993), consultations of one’s expectations and requirements in courses with older students (Insch et al., 2008; N. Leonard & Insch, 2005; Somech & Bogler, 1999), using one’s own study tools when studying such as graphs, highlighting, underlining (Fryjaufová, 2006; Prevatt et al., 2011), starting with one’s notes from lectures and seminars when preparing for the exams (Fryjaufová, 2006), alternating self-study and group-study (Newport, 2005) and searching for information on current affairs (Newport, 2005);
classes – active participation in classes (Insch et al., 2008; N. Leonard & Insch, 2005; Novosád, 2015; Somech & Bogler, 1999), attentive listening (Newport, 2005) and taking notes during classes (Fryjaufová, 2006; Sternberg et al., 1993);
environment – getting to know the university library and its services (N. Leonard & Insch, 2005; Somech & Bogler, 1999), getting to know the information and communication technology that support study (N. Leonard & Insch, 2005; Somech & Bogler, 1999), communication with the administrative staff – assistants, librarians, IT workers (Novosád, 2015; Somech & Bogler, 1999) and forming relationships that offer social support as well as professional challenge and simulation (Eby et al., 2003; Nabi, 1999; Rahat & Ilhan, 2016; Tomás-Miquel, Expósito-Langa, & Nicolau-Juliá, 2015; Tschannen-Moran & Nestor-Baker, 2004);
self-management (primarily in the sense of self-development and time management) – goal setting (Bogaard, 2012; Grunschel et al., 2016) and clear idea of one’s life goals (Eby et al., 2003; Prevatt et al., 2011), looking for feedback (Tschannen-Moran & Nestor-Baker, 2004), using a variety of organizational tools – planners, calendars, task lists, files, folders (Prevatt et al., 2011), stating the priorities for the activities (Leonard a Insch 2005; Tschannen-Moran a Nestor-Baker 2004) and engaging in relaxation (Šustrová & Černý, n.d.).
Two models related to university student retention, the ability of the student to persist until graduation, are usually discussed: Student Integration Model and Student Attrition Model. Student Integration Model appears to suggest that academic integration, social integration, institutional commitment and (to some extent) goal commitment exert the highest effects on persistence (Cabrera, Nora, & Castaneda, 1993). Research on the Student Attrition Model emphasizes the roles of the intent to persist, attitudes, institutional fit and external factors (in the form of family approval of institutional choice, friends’ encouragement to continue enrolment, finance attitudes and perceptions about opportunity to transfer to other institutions) on withdrawal decisions (Cabrera et al., 1993).  Especially the importance of social support is mentioned in literature quite often, because a support network can provide not only emotional support, but also financial support or instrumental support (Gray, Vitak, Easton, & Ellison, 2013). 
Goals of the Current Study
This paper focuses on strategies for effective study at university from students’ point of view. The basic question of the conducted study was: What would students recommend to their best friend beginning of his/her university study in the specific field in order to study effectively? The strategies for effective university study are examined on the basis of students’ recommendations for university freshmen, because 1) college students mostly feel insecure about the college environment during the first year in college (Dipasupil, Ham, & Min, 2016) and acquire information primarily from interpersonal sources (Chen & Yao, 2015), e.g., from friends that they have on campus (Julia & Veni, 2012), 2) whose recommendations are probably based on students’ personal experience and their ideas about university setting and 3) such advice might point out on such determinants of a university adaptation, academic performance or academic success (which are not examined enough in the current literature). 
The aims of the study were 1) to find out students’ recommendations for first-year students (their best friend at the beginning of his/her university study), 2) to classify these recommendations according to their similarity into basic categories and 3) to analyse if the categories of recommendations are influenced by respondents’ gender, their faculties of studies or the degree of their study programme.
Hypothesis 1. There is a statistically significant relationship between the categories of a given recommendation and the respondent’s gender. 
Some authors mention that gender can have an influence on success (Heslin, 2003; Seibert & Kraimer, 2001; Supangco, 2011) as well as on retention (Severiens & Dam, 2012), academic performance (Dayioǧlu & Türüt-Aşik, 2007) or coping strategies (Brougham, Zail, Mendoza, & Miller, 2009). As Dayioǧlu and Türüt-Aşik (2007) explain childhood training and experience, gender differences in attitudes, parental and teacher expectations and behaviours, differential course taking and biological differences between the sexes may all cause gender differences in achievement. For example, Pomerantz, Altermatt, and Saxon (2002) found out that girls outperform boys in school but that girls are also more vulnerable to internal distress than boys are. Similarly, according to the findings of Sheard (2009), female students significantly outperformed their male counterparts in each measured academic assessment criteria. Further, female students also reported a significantly higher mean score on hardiness commitment compared to male students. In addition, Smith (2004) concludes that males and females approach the role of student differently. While females are generally performing the role of hard-working responsible student, males seem to prefer sporting prowess and socializing to academic study. These facts might mean that strategies used for university study could differ in relation to gender of respondents. 
Hypothesis 2. There is a statistically significant relationship between the categories of a given recommendation and the faculty which the respondent studies.
Experts (Rasdi et al., 2009; Seibert & Kraimer, 2001; Supangco, 2011) note that organizational factors like industry branch or organizational culture might influence career success. Likewise, Tomás-Miquel et al. (2015) state that while some skills are highly recommended in all disciplines (such as teamwork or interpersonal communication skills), others, like creativity and innovation skills, are more specific and connected to a specific field of study. It generates a hypothesis that types of recommendations might differ also in relation to respondents’ faculty of study.
Hypothesis 3. There is a statistically significant relationship between the categories of given recommendation and respondent’s degree of study programme (Master’s or Bachelor’s).
Sheard (2009) found out that mature-age students achieved higher final degree GPA compared to younger undergraduates. Similarly, Ofori (2000) states that student age significantly predicted performance. Further, student age could be related to student level of tacit knowledge. Tacit knowledge is based on a subconscious identification of the given situation as being suitable for the usage of a specific procedure or a specific behaviour pattern (Eraut, 2000; D. Leonard & Sensiper, 1998) and is often connected with the level of expertise (see e.g. D. Leonard & Sensiper, 1998; Swap, Leonard, Shields, & Abrams, 2001).  Sternberg (1997), Wagner (1985) and Armstrong and Mahmud (2008) mention individual tacit knowledge influences one’s success. In the case of university students, tacit knowledge helps in fulfilling study duties, social interactions and participation in group activities (Insch et al., 2008; Matošková, Dobeš, Baňařová, Polčáková, & Bilíková, 2014; Sternberg et al., 1993). It is probably connected with the used strategies for effective university study. Therefore, participants’ recommendations could differ in relation to respondents’ degree of study programme (Bachelor´s or follow-up Master´s). 
Method
Participants
The collection of data took place by means of a questionnaire survey at five faculties of one of the universities in the Czech Republic. The following faculties were included: Faculty of Applied Informatics (FAI), Faculty of Humanities (FH), Faculty of Management and Economics (FME), Faculty of Multimedia Communications (FMC) and Faculty of Technology (FT).  All of these faculties are placed in one town. The university has another faculty, but it is located in another town and that is why it was omitted from the survey. All faculties that were included in the study offer Bachelor’s study programme as well as follow-up Master’s study programme.
In total, 958 students, of which 42 % were men, participated in the survey. The representation of the individual faculties among respondents was the following: 350 students from FME, 149 from FAI, 181 from FT, 141 from FH and 137 from FMC. Concerning students’ degree program, this question was answered by 588 (61.6 %) students of the first year of the Bachelor programs (it means mostly the first year of university study) and 303 (31.7 %) students of the first year of the follow-up Master programs (it means at least the fourth year of university study). Others respondents were either students of other study years who attended seminars with the first year students or they have not stated their year of study. 
Procedure
The questionnaire was distributed personally by the research team members in seminars for the first year students of Bachelor’s study programme and in seminars for the first year students of follow-up Master’s study programme. Since the aim was to gain answers from the majority of university students, the research team chose compulsory seminars depending on the field of study. The questionnaires were distributed in the first, eventually in the second, week of a summer semester. The distribution was allowed by the lecturers of the seminars. It was supposed that such a distribution would disrupt the course of teaching only minimally. 
The respondents were asked to write at least five recommendations for effective study for their best friend at the beginning of his/her university study and in the respondent’s field of study. Then respondents filled out identification questions (their gender, their faculty and degree of their study programme – Bachelor’s or Master’s).
Data Analysis
To evaluate the obtained data coding and the follow-up categorizing of codes was performed. The process was as follows: semantic units (sections of the transcribed texts) were identified as bearers of information. Assigning of codes (the key words) to the semantic units followed next. The given codes marked the core of the information (the topic) and were used as a categorization tool of the semantic units. To ensure data validity, the semantic units were identified and coding was performed independently by three team members.  A list of codes was created which was later systematically categorized, i.e., codes were grouped according to their thematic similarity. Several team discussions about grouping of codes into categories were done. Finally, a team discussion was held to sort the codes into basic categories. The thematic similarities of the used codes and their groups were used. In cases when more categories were possible, the team looked at words which the participants used. Then the team discussed the mentioned context (e.g., school, background, person) and the used key words (e.g., to be, to have/own, to do, to be able to do, to know). Such a strategy was considered to be sufficient for the final decision about the category in which the code belongs.
Next, the text-mining analysis was applied to find out which words are most often used in advice for freshmen students. This part of analysis helped to identify the key recommendations connected with effective university study. Finally, the data were then evaluated using statistical methods. Absolute and relative frequencies were identified. Afterwards Pearson’s chi-square test was used to test the hypotheses.
Results
Overall the respondents have used 2661 various words in their recommendations. The most frequently used words and their frequencies are presented in Table 1. 
Table 1. The most frequently used words by the respondents and their frequencies.
	Used word
	Frequency of the word usage in advice for freshmen students

	Go
	363

	Lectures
	316

	Learn
	268

	Continuously
	183

	Be
	103

	Prepare
	98

	Information
	87

	Have
	82

	Do
	79

	Materials
	79


The respondents were supposed to give five recommendations. However, some respondents stated fewer and others more recommendations. The maximum number of recommendations by one respondent was nine, the minimum to the questionnaire was assessed was one recommendation.
Recommendations were coded. Table 2 presents codes which were used most often.
Table 2. The most frequently used codes and their frequencies.
	Code
	Frequency of the code use

	Learn
	325

	Attendance in lectures
	283

	Work continuously 
	266

	Search for information
	263

	Prepare to school
	129

	Gain materials
	124

	Self-study
	104

	Start in time
	95

	Proactive
	89

	Study materials
	87

	Take conscientiously
	84

	Fulfil tasks and study duties
	80

	Network
	75

	Work conscientiously
	70

	Keep attendance requirements
	67

	Work from the first
	66

	Information from books
	61

	Write notes in lessons
	60

	Manage time
	60

	Information about teachers
	58

	Interest in the study field
	57

	Information from senior students
	56

	Good basic knowledge
	47

	Attendance in seminars
	47

	Set  up a good class schedule
	44

	Keep calm
	43

	Participate in classes
	43

	Participate in extracurricular activities
	42


Five basic categories of recommendations were identified:
Characteristics – this category contains recommendations of students related to what the students should be and what characteristics, abilities, motives and attitudes are important in order to become successful at the university. For example, the following codes were assigned into this category: interest in the study field, intelligent, ambitious, careful, active, industrious, friendly, communicative, willing to learn, responsible, patient, good memory, quick to learn, the use of common sense, the use of intuition.
Knowledge – this category contains recommendations related to the knowledge a student should have in order to become successful at the university. The following codes were assigned here: specialized knowledge, language knowledge, knowledge of university processes, general knowledge. 
Skills – this category contains recommendations related to the skills of students, e.g., time management, self-control, communication skills, information technology skills, self-motivation, presentation skills, reflection skills. This category could be divided into the following subcategories: organizational and self-regulatory skills, interpersonal skills, study skills and technical skills.
Behaviour – this category contains recommendations of students related to how a student should behave, what they should do and possibly what they should consider in relation to the goal. The following examples were assigned into this category: going to welcoming party for freshman students, attending lectures, filling in notes from lessons in case of absence, keeping deadlines, respect the given rules, using a diary, taking part in the excursions and competitions, observing the attendance policy, visiting the library, searching for information, learning about the surroundings, fulfilling one’s tasks and duties, paying attention in the classes, participating in discussions, not cheating, gaining instructions from exam tests from previous exam terms, preparing for the exams, avoiding procrastination, communicating with peers, communicating with teachers, sharing information with the peers, avoiding drinking coffee, attending conferences, going abroad, writing notes during lessons, using foreign expert literature, sleeping sufficiently, eating regularly and doing sports. It is possible to find similar subcategories among students’ recommendations like those mentioned in Literature review: 1) study organization, 2) tasks and duties, including extracurricular activities, 3) preparation for classes, exams and learning, 4) behaviour during classes, 5) environment, including behaviour to schoolmates and teachers, and 6) self-management, including self-regulation, school-life balance, care about health and self-development.
Background – this category contains mentions of the background a student should create in order to study effectively. These recommendations were related to a social network, property and belongings as well as to accommodation.  The following examples were assigned here: living close to the university, having a laptop, having a Facebook profile, having contacts, having friends (clever ones, reliable ones, from higher study years, etc.) and having a supportive life partner. 
Examination of the Hypothesis on Variability of Categories of Recommendations by Gender 
If 5% of the most often used codes depending on participants’ gender were compared, differences (one gender has the code among the most frequently used codes but the second does not) are in the following cases: 
· Take conscientiously (1.3% women, 2% men),
· Write notes in lessons (1.5% women, 0.7% men),
· Keep attendance requirements (1.2% women, 1.5% men),
· Get information about teachers (0.8% women, 1.6% men),
· Get information from books (1.6% women, 0.5% men),
· Work from the first (1.4% women, 1.1% men),
· Do self-study (2.7% women, 1% men).
Further, the frequencies of recommendations belonging to categories depending on informant’s gender were examined (Table 3). 
Table 3. Frequencies of categories of recommendations by gender.
	Categories of advice
	Occurrences of recommendation in categories

	
	Men
	Women

	
	Absolute
	Relative [%]
	Absolute
	Relative[%]

	Skills
	66
	4.60
	80
	3.91

	Behaviour
	1035
	72.18
	1597
	77.98

	Background
	51
	3.56
	34
	1.66

	Characteristics
	259
	18.06
	300
	14.65

	Knowledge
	23
	1.60
	37
	1.81

	Sum total
	1434
	100.00
	2048
	100.00


The hypothesis of independency between the categories of the given recommendation and the respondent’s gender was not confirmed (Pearson’s r(4) = 23.48, p <.001). Women concentrated more on recommendations how to behave and what knowledge is important. Men mentioned more often what personality characteristics and skills are important for effective university study as well as recommendations connected with background. 
Examination of the Hypothesis on Variability of Categories of Recommendations by the Faculty of Study
If 5% of the most often used codes depending on faculty which participants studied were compared, differences (students from only some faculties have the code among the most frequently used codes) are in the following cases: 
· Be proactive (1.0% FAI, 1.6% FME, 2.8% FH, 2.4% FMC, 1% FT),
· Work continuously (4.0% FAI, 6.7% FME, 5.7% FH, 1.5% FMC, 5.5% FT),
· Be conscientious (1.4% FAI, 1.6% FME, 1.6% FH, 0.8% FMC, 1.1% FT),
· Set up a good class schedule (0.4% FAI, 1.8% FME, 0.4% FH, 0.5% FMC, 0.0% FT),
· Look for practice (0.1% FAI, 0.7% FME, 0.6% FH, 2.2% FMC, 0.0% FT),
· Attend lectures (5.6% FAI, 6.2% FME, 5.0% FH, 0.8% FMC, 8.3% FT),
· Get information about teachers (3.0% FAI, 1.4% FME, 0.4% FH, 0.0% FMC, 0.5% FT),
· Get information from senior students (0.9% FAI, 1.7% FME, 0.4% FH, 0.8% FMC, 0.9% FT),
· Get information from books (0.4% FAI, 0.6% FME, 4.8% FH, 0.6% FMC, 0.2% FT),
· Be creative (0.0% FAI, 0.0% FME, 0.1% FH, 2.7% FMC, 0.0% FT),
· Work from the first (1.6% FAI, 1.0% FME, 0.9% FH, 0.6% FMC, 2.5% FT),
· Prepare to school (1.9% FAI, 3.5% FME, 1.8% FH, 0.6% FMC, 3.3% FT),
· Do self-study (0.5% FAI, 1.3% FME, 6.8% FH, 1.9% FMC, 0.5% FT),
· Prepare study materials (2.7% FAI, 1.9% FME, 0.5% FH, 0.0% FMC, 2.7% FT),
· Attend workshops (0.0% FAI, 0.2% FME, 0.0% FH, 1.9% FMC, 0.0% FT),
· Learn (7.0% FAI, 5.9% FME, 7.8% FH, 1.7% FMC, 9.0% FT),
· Make contacts (2.7% FAI, 1.1% FME, 0.6% FH, 2.7% FMC, 0.7% FT),
· Start in time (1.5% FAI, 2.0% FME, 2.1% FH, 0.8% FMC, 2.5% FT),
· Participate in projects (0.2% FAI, 0.2% FME, 0.0% FH, 3.0% FMC, 0.0% FT),
· Gain materials (3.7% FAI, 2.9% FME, 0.9% FH, 0.1% FMC, 3.6% FT),
· Manage time (0.7% FAI, 1.7% FME, 0.2% FH, 2.2% FMC, 0.3% FT).
Further, the frequencies of recommendations belonging to categories depending on informant’s faculty were examined (Table 4). 
Table 4. Frequencies of categories of recommendations by the faculty of study.
	Categories of advice
	Occurrences of recommendation in categories

	
	FAI
	FME
	FH
	FMC
	FT

	
	Absolute
	Relative [%]
	Absolute
	Relative
[%]
	Absolute
	Relative [%]
	Absolute
	Relative [%]
	Absolute
	Relative [%]

	Skills
	15
	2.77
	49
	4.08
	14
	2.60
	47
	8.02
	21
	3.30

	Behaviour
	409
	75.46
	973
	81.08
	430
	79.93
	360
	61.43
	476
	74.84

	Background
	20
	3.69
	23
	1.92
	18
	3.35
	9
	1.54
	15
	2.36

	Characteristics
	90
	16.61
	142
	11.83
	72
	13.38
	150
	25.60
	109
	17.14

	Knowledge
	8
	1.48
	13
	1.08
	4
	0.74
	20
	3.41
	15
	2.36

	Sum total
	542
	100.00
	1200
	100.00
	538
	100.00
	586
	100.00
	636
	100.00


The hypothesis of independency between the categories of given recommendation and respondent’s faculty of study was not confirmed (Pearson’s r(16) = 124.88, p <.001). The most significant statistical chi-square test contributions to refusing the null hypothesis derive from the FMC, specifically the categories of Skills, Characteristics and Knowledge, and the FMC in category Behaviour. Students from the FMC emphasized the importance of creativity (frequency of the code ‘Be creative’: FMC – 15 %, FH – 1 %, FAI – 0 %, FME – 0 %, FT – 0 %).
Examination of the Hypothesis on Variability of Categories of Recommendations by Study Programme Degree
Within the analysis, two study program degrees were distinguished: Bachelor’s programme (BP) and follow-up Master’s programme (MP). If 5 % of the most often used codes depending on participants’ study programme degree were compared, differences (BP students have the code among the most frequently used codes but MP students do not – or vice versa) are in the following cases: 
· Take conscientiously (1.5% BP, 1.1% MP),
· Keep attendance requirements (1.6% BP, 0.8% MP),
· Look for practice (0.3% BP, 1.4% MP),
· Work from the first (1.6% BP, 0.6% MP),
· Have work during studies (0.2% BP, 1.5% MP),
· Prepare for school (3.4% BP, 0.9% MP),
· Make contacts (1.2% BP, 1.9% MP)
Further, the frequencies of recommendations belonging to categories depending on informant’s study programme degree were examined (Table 5). 
Table 5. Frequencies of categories of recommendations by the study programme degree.
	Categories of advice
	Occurrences of recommendation in categories

	
	Bachelor’s students
	Master’s students

	
	Absolute
	Relative [%]
	Absolute
	Relative[%]

	Skills
	93
	4.25
	53
	4.08

	Behaviour
	1684
	76.89
	951
	73.27

	Surroundings
	49
	2.24
	36
	2.77

	Characteristics
	330
	15.07
	232
	17.87

	Knowledge
	34
	1.55
	26
	2.00

	Sum total
	2190
	100.00
	1298
	100.00


In this case we cannot reject the hypothesis of independence of two qualitative variables (Pearson’s r(4) = 7.38, p = .117). Categories of recommendations do not depend on the degree of study programme.  
Discussion and Conclusion
Yazedjian et al. (2008, p. 142) mention that there is still not enough literature dealing with strategies students use in adapting to university – maybe because students vary in the strategies they use to be academically successful. Especially in the Czech Republic, the topics of university students’ retention and their academic success are still not enough developed and discussed. Therefore, the paper deals with strategies for effective study at university, strategies which are examined on the basis of students’ recommendations to prospective freshmen at a Czech university. 
Generally, recommendations given by the participants correspond with the ones stated in the specialized literature. This seems positive as it may indicate that students realize the fact that to behave and think in a certain way is important for a successful completion of their studies. Further, our findings indicate that to study university effectively means earning good grades, feeling socially integrated, being able to navigate the university environment, gaining practical experience connected with future professional work position and maintenance of health. The importance of social integration is stated by Yazedjian et al. (2008), Student Integration Model by Tinto (1997), Student Attrition Model by Bean (1985), or Julia and Veni (2012) as well. 
Text-mining analysis and code frequencies were used to set basic recommendations for effective study at university. Fundamental advice seems to be: to attend lectures, to have needed materials and information and to learn and prepare continuously. Such advice can be found also in the literature. For example, Fryjaufová (2006) or Newport (2005) recommend to attend lectures even if they are not obligatory. Regular learning is mentioned by Insch et al. (2008), Somech and Bogler (1999) or Yazedjian et al. (2008). Newport (2005) suggests searching for information on current affairs. 
According to VanZile-Tamsen (2001) motivational goal orientation will influence the type of strategies that are used, the effectiveness of that strategy use, persistence at academic tasks and academic achievement. Similarly, our findings show motivation (especially interest in the study field, interest in gaining new information and interest in self-development) as determinants that can help in effective university study. Additionally, Grunschel et al. (2016) found out that the use of motivational regulation strategies had significant positive indirect effects on students’ academic performance and affective/cognitive well-being via academic procrastination. Furthermore, Komárková and Hiršová (2014) found out that most university students see the main reasons of their failures in inner causes like procrastination or difficult managing of study tasks. They add that the more conscientious the university student, the lower the probability of failure. Similarly, students in our study also emphasize the necessity of conscientious study, keeping deadlines and fulfilling their duties in time. 
Some participants’ recommendations react to the development of information and communication technologies, as advice on obtaining a laptop, a cell phone or setting up a Facebook profile were mentioned. This finding corresponds with other surveys.  Generally, information and communication technologies help university student to organise activities – students used them to inform themselves about terms and deadlines, to change study materials, to support mutually in an exam preparation (Rohlíková, Kohout, Rohlík, & Vrbík, 2015). Especially, Facebook (and other social network sites) is used to engage in “social information-seeking,” to share information related to extracurricular activities, homework, teachers, etc. – see e. g., Gray et al. (2013), DeAndrea, Ellison, LaRose, Steinfield, and Fiore (2012). 
Quite a lot of students’ advice was connected with health, such as to sleep enough, to eat regularly, not to smoke, to relax and to restrict alcohol consumption. This could be connected with current greater publicity of healthy life style in media. However, it could be also related to coping strategies for stress tolerance. College freshmen can suffer from “emotional ups and downs,” difficulty falling asleep or feelings of anxiety (Welle & Graf, 2011) because they have to deal with a unique amount of stressors, including new lifestyle, new friends, new roommates, exposure to new cultures and alternative ways of thinking (Julia & Veni, 2012). Welle and Graf (2011) add that students who took better care of their body were significantly more likely to be in the high stress tolerance group. 
Examinations of Hypotheses
Recommendations were divided into several categories according to the thematic similarities as follows: Characteristics, Knowledge, Skills, Behaviour and Background. Hypotheses on the variability of categories dependent on gender, the faculty of study and the study program degree were examined. 
Smith (2004) states that males and females approach the role of student differently and females seem to be more hard-working, responsible students. In our study, the differences between genders have also emerged. Women mentioned strategies of desired behaviour more often than men, especially strategies like self-study and note taking. 
Some previous research found that the field of study does not influence differences in academic success (Mirkov, 2010).  Neither were there significant relationships between the learning styles of students and their fields of study (Hasanzadeh & Shahmohamadi, 2011; Sahragard, Khajavi, & Abbasian, 2016). However, Mirkov (2010) states that students of social sciences are more oriented towards extrinsic goals compared to students of humanities and sciences. Further, Tomás-Miquel et al. (2015) mention that while some skills are highly recommended in all disciplines, others are more specific. In compliance with it, differences among students from different faculties were found in our study. Especially, the outstanding ones were the students of the Faculty of Multimedia Communications who highlighted, among others, the necessity of creativity, looking for practice or attendance at workshops more than others. Generally, they seem to be more oriented on gaining practical experience and building social networks than others. The more responsible students might be FT students who highlighted such items like work from the first and continuously, attend lectures, prepare to school and learn, gain and study materials. Such recommendations might be a reflection of consciousness that the study at this faculty is difficult. Furthermore, the findings also indicate that a universal way to success probably does not exist – it will always be dependent on context, e.g., on the faculty of study. In this connection, the findings of Tomás-Miquel et al. (2015) might be important. According to them, in non-creative disciplines, activities aimed at enhancing student connectedness should be designed to encourage the development of student relationships, especially between course peers. However, in creative contexts, activities should help students develop a portfolio of academic relationships with both course peers and external sources of knowledge (such as students from other disciplines or companies and institutions).
The differences among the categories of recommendations and the study program degree (Bachelor’s and Master’s programmes) were not statistically significant. However, if recommendations are compared, they indicate that Bachelor’s students might be more studious. On the other hand, follow-up Master’s students seem to be more thinking about their near entrance to the labour market and are more focused on gaining practical experience which they will need.
Practical Implications
Students should have a realistic understanding of what their programme entails, what is expected from university students as well as what students can expect from their studies. Therefore, supplementary materials should be given to freshmen students. Parts explaining university processes, a healthy lifestyle and the use of information technologies can be added in them. In addition, university teachers should emphasise effort as the basis of students’ success in their academic activities.
Furthermore, adaptation programs for freshmen students could be offered too. It is also obvious that senior students have a lot of interesting knowledge connected with the university setting and therefore they should be involved in the process of freshmen adaptation. Universities could provide students with more opportunities to communicate with senior students and offer mentoring programmes, where senior students can be mentors. 
Additionally, universities could also offer courses dealing with self-management and strategies to self-regulate motivation and for avoiding procrastination. It could be beneficial to teach freshmen students some practical ways to handle stress, to offer some stress reduction workshops.
The fact that students are used to Facebook could be utilized as well. It is possible to give some basic information about university and advice for freshmen students, information about offered social activities and development courses on Facebook.
Limitations of the Study
A limitation of this study is that it represents the perceptions of students at one university and was based on only one open research question. On the other hand, the research sample included more than 900 respondents. Additionally, they were from five faculties. That might broaden the spectrum of acquired replies. Another limitation of the study is that the fact that students are able to give recommendations does not mean that they apply the recommendations into practice themselves as for example Yazedjian et al. (2008) point out. Further, a limitation is that the variability of recommendations dependent on gender, the faculty of study and the study program degree were tested with the using of categories of recommendations. However, several team discussions about final grouping of codes into categories were effected, which decreased the probability of a mistake.
Perspective on Future Research
The findings provide several suggestions for future research. It is possible to look in detail on differences among men and women – f women are really more responsible during their university study. The difference of students of the Faculty of Multimedia Communications from others and the importance of creativity for student success can also be investigated. The impact of information and communication technologies (e.g. Facebook) on university study, as well as publicity of health life style in relation to university students, might be also broadly studied. Severiens and Dam (2012) suggest including teachers’ perspectives in a study on why students leave college. Similarly, it might be interesting to find out teachers’ ideas about strategies leading to student academic success. Finally, future research could replicate the findings at different universities and compare results too.


References
Aitken, N. D. (1982). College Student Performance, Satisfaction and Retention: Specification and Estimation of a Structural Model. The Journal of Higher Education, 53(1), 32–50. https://doi.org/10.2307/1981537
Armstrong, S. J., & Mahmud, A. (2008). Experiential Learning and the Acquisition of Managerial Tacit Knowledge. Academy of Management Learning & Education, 7(2), 189–208. https://doi.org/10.5465/AMLE.2008.32712617
Bean, J. P. (1985). Interaction Effects Based on Class Level in an Explanatory Model of College Student Dropout Syndrome. American Educational Research Journal, 22(1), 35–64. https://doi.org/10.3102/00028312022001035
Bogaard, M. van den. (2012). Explaining student success in engineering education at Delft University of Technology: a literature synthesis. European Journal of Engineering Education, 37(1), 59–82. https://doi.org/10.1080/03043797.2012.658507
Bozionelos, N. (2004). The relationship between disposition and career success: A British study. Journal of Occupational and Organizational Psychology, 77, 403–420.
Brougham, R. R., Zail, C. M., Mendoza, C. M., & Miller, J. R. (2009). Stress, Sex Differences, and Coping Strategies Among College Students. Current Psychology, 28(2), 85–97. https://doi.org/http://dx.doi.org/10.1007/s12144-009-9047-0
Cabrera, A. F., Nora, A., & Castaneda, M. B. (1993). College Persistence: Structural Equations Modeling Test of an Integrated Model of Student Retention. The Journal of Higher Education, 64(2), 123–139. https://doi.org/10.2307/2960026
Chen, A., & Yao, X. (2015). Socialization Tactics, Fit Perceptions, and College Student Adjustment. Journal of Career Assessment, 23(4), 615–629. https://doi.org/10.1177/1069072714553082
Dayioǧlu, M., & Türüt-Aşik, S. (2007). Gender differences in academic performance in a large public university in Turkey. Higher Education, 53(2), 255–277. https://doi.org/10.1007/s10734-005-2464-6
DeAndrea, D. C., Ellison, N. B., LaRose, R., Steinfield, C., & Fiore, A. (2012). Serious social media: On the use of social media for improving students’ adjustment to college. The Internet and Higher Education, 15(1), 15–23. https://doi.org/10.1016/j.iheduc.2011.05.009
Dipasupil, S. R., Ham, J.-H., & Min, H.-J. (2016). Factors Affecting Retention at a University in South Korea: Voices of the Students. International Information Institute (Tokyo). Information, 19(6B), 2275–2284.
Eby, L. T., Butts, M., & Lockwood, A. (2003). Predictors of success in the era of the boundaryless career. Journal of Organizational Behavior, 24(6), 689–708.
Eraut, M. (2000). Non-Formal Learning and Tacit Knowledge in Professional Work. British Journal of Educational Psychology, 70(1), 113–136. https://doi.org/10.1348/000709900158001
Fryjaufová, E. (2006). Jak uspět na vysoké škole. Brno: Computer Press.
Fučík, P., & Slepičková, L. (2014). Studenti, kteří odcházejí: Kvantitativní analýza nedokončených vysokoškolských studií. Aula, 22(1), 24–54.
Gray, R., Vitak, J., Easton, E. W., & Ellison, N. B. (2013). Examining social adjustment to college in the age of social media: Factors influencing successful transitions and persistence. Computers & Education, 67, 193–207. https://doi.org/10.1016/j.compedu.2013.02.021
Grunschel, C., Schwinger, M., Steinmayr, R., & Fries, S. (2016). Effects of using motivational regulation strategies on students’ academic procrastination, academic performance, and well-being. Learning and Individual Differences, 49, 162–170. https://doi.org/10.1016/j.lindif.2016.06.008
Hasanzadeh, R., & Shahmohamadi, F. (2011). Study of emotional intelligence and learning strategies (Vol. 29, pp. 1824–1829). Presented at the Procedia - Social and Behavioral Sciences. https://doi.org/10.1016/j.sbspro.2011.11.430
Hassan, C. (2013, Autumn). Personality Can Predict How Students Will Do in College. Retrieved 29 March 2013, from http://www.usnewsuniversitydirectory.com/articles/personality-can-predict-how-students-will-do-in-co_13038.aspx
Heslin, P. A. (2003). Self- and Other-Referent Criteria of Career Success. Journal of Career Assessment, 11(3), 262–286. https://doi.org/10.1177/1069072703254500
Hogan, M. J., Parker, J. D. A., Wiener, J., Watters, C., Wood, L. M., & Oke, A. (2010). Academic success in adolescence: Relationships among verbal IQ, social support and emotional intelligence. Australian Journal of Psychology, 62(1), 30–41. https://doi.org/10.1080/00049530903312881
Insch, G. S., McIntyre, N., & Dawley, D. (2008). Tacit Knowledge: A Refinement and Empirical Test of the Academic Tacit Knowledge Scale. The Journal of Psychology, 142(6), 561–79.
Judge, T. A., Higgins, C. A., Thoresen, C. J., & Barrick, M. R. (1999). The big five personality traits, general mental ability, and career success across the life span. Personnel Psychology, 52(3), 621–652.
Julia, M., & Veni, B. (2012). An Analysis of the Factors Affecting Students’ Adjustment at a University in Zimbabwe. International Education Studies, 5(6). https://doi.org/10.5539/ies.v5n6p244
Kim, K. R., & Seo, E. H. (2015). The relationship between procrastination and academic performance: A meta-analysis. Personality and Individual Differences, 82, 26–33. https://doi.org/10.1016/j.paid.2015.02.038
Kleňhová, M., & Vojtěch, J. (2011). Úspěšnost absolventů středních škol ve vysokolském studiu, předčasné odchody ze vzděláváníí. Praha: Národní ústav pro vzdělávání, školské poradenské zařízení a zařízení pro další vzdělávání pedagogických pracovníků. Retrieved from http://www.nuov.cz/uploads/Vzdelavani_a_TP/VS_predcasne_odchody_2011_pro_www.pdf
Komárková, L., & Hiršová, M. (2014). Problematika retence vysokoškolských studentů na příkladu z praxe. Aula, 22(2), 25–49.
Krčmarská, L., Černý, I., Vaněk, M., & Magnusková, J. (2014). Kompetenční model pro studenty Hornicko–geologické fakulty Vysoké školy báňské – Technické univerzity Ostrava z pohledu těžebních společností. Aula, 22(1), 7–23.
Lane, D. J., & Gibbons, F. X. (2007). Am I the Typical Student? Perceived Similarity to Student Prototypes Predicts Success. Personality and Social Psychology Bulletin, 33(10), 1380–1391. https://doi.org/10.1177/0146167207304789
Leonard, D., & Sensiper, S. (1998). The Role of Tacit Knowledge in Group Innovation. California Management Review, 40(3), 112–132.
Leonard, N., & Insch, G. S. (2005). Tacit Knowledge in Academia: A Proposed Model and Measurement Scale. The Journal of Psychology, 139(6), 495–512.
Matošková, J., Dobeš, K., Baňařová, M., Polčáková, M., & Bilíková, J. (2014). Úspěšný student vysoké školy a jeho tacitní znalosti. Žilina: GEORG.
Mbuva, J. M. (2011). An Examination of Student Retention and Student Success In High School, College, and University. Journal of Higher Education Theory and Practice, 11(4), 92–101.
Mirkov, S. (2010). How do learning goals and strategies influence students’ academic success. Zbornik Instituta za Pedagoska Istrazivanja, 42(2), 217–231. https://doi.org/10.2298/ZIPI1002217M
Nabi, G. R. (1999). An investigation into the differential profile of predictors of objective and subjective career success. Career Development International, 4(4), 212.
Nelson, M., & Johnson, C. D. (2011). Individual Differences in Management Education: The Effect of Social Support and Attachment Style. Academy of Educational Leadership Journal, 15(1), 65–76.
Newport, C. (2005). How to win at college: surprising secrets for success from the country’s top students. New York: Broadway Books.
Nonis, S. A., Hudson, G. I., Philhours, M. J., & Teng, J. K. (2005). Changes in college student composition and implications for marketing education: revisiting predictors of academic success. Journal of Business Research, 58(3), 321–329. https://doi.org/10.1016/j.jbusres.2003.06.001
Novosád, L. (2015). Předpoklady, očekávání, kompetence a motivace profesního uplatnění vysokoškolských studentů se specifickými vzdělávacími potřebami. Aula, 23(2), 67–84.
OECD. (2016). Education at a Glance 2016. Paris: Organisation for Economic Co-operation and Development. Retrieved from http://www.oecd-ilibrary.org/;jsessionid=26vq3yxb3xvcm.x-oecd-live-02content/book/eag-2016-en
Ofori, R. (2000). Age and ‘type’ of domain specific entry qualifications as predictors of student nurses’ performance in biological, social and behavioural sciences in nursing assessments. Nurse Education Today, 20(4), 298–310. https://doi.org/10.1054/nedt.1999.0396
Pomerantz, E. M., Altermatt, E. R., & Saxon, J. L. (2002). Making the grade but feeling distressed: Gender differences in academic performance and internal distress. Journal of Educational Psychology, 94(2), 396–404. https://doi.org/10.1037/0022-0663.94.2.396
Prevatt, F., Huijun Li, Welles, T., Festa-Dreher, D., Yelland, S., & Jiyoon Lee. (2011). The Academic Success Inventory for College Students: Scale Development and Practical Implications for Use with Students. Journal of College Admission, (211), 26–31.
Rahat, E., & Ilhan, T. (2016). Coping Styles, Social Support, Relational Self-Construal, and Resilience in Predicting Students’ Adjustment to University Life. Kuram ve Uygulamada Egitim Bilimleri, 16(1), 187–208. https://doi.org/http://dx.doi.org/10.12738/estp.2016.1.0058
Rasdi, R. M., Ismail, M., Uli, J., & Noah, S. M. (2009). Towards developing a theoretical framework for measuring public sector managers’ career success. Journal of European Industrial Training, 33(3), 232–254. https://doi.org/http://dx.doi.org/10.1108/03090590910950596
Robinson, A. (1993). What smart students know: maximum grades, optimum learning, minimum time (1st ed). New York: Three Rivers Press.
Rohlíková, L., Kohout, J., Rohlík, O., & Vrbík, V. (2015). Informační a komunikační technologie a vysokoškolský student v éře mobilních technologií. Aula, 23(2), 3–28.
Sahragard, R., Khajavi, Y., & Abbasian, R. (2016). Field of study, learning styles, and language learning strategies of university students: are there any relations? Innovation in Language Learning and Teaching, 10(3), 255–271. https://doi.org/10.1080/17501229.2014.976225
Schweinle, A., & Helming, L. M. (2011). Success and motivation among college students. Social Psychology of Education, 14(4), 529–546. https://doi.org/10.1007/s11218-011-9157-z
Seibert, S. E., & Kraimer, M. L. (2001). The Five-Factor Model of Personality and Career Success. Journal of Vocational Behavior, 58(1), 1–21. https://doi.org/10.1006/jvbe.2000.1757
Severiens, S., & Dam, G. (2012). Leaving College: A Gender Comparison in Male and Female-Dominated Programs. Research in Higher Education, 53(4), 453–470.
Sheard, M. (2009). Hardiness commitment, gender, and age differentiate university academic performance. British Journal of Educational Psychology, 79(1), 189–204. https://doi.org/10.1348/000709908X304406
Simpson, R., & Altman, Y. (2000). The time bounded glass ceiling and young women managers: career progress and career success - evidence from the UK. Journal of European Industrial Training, 24(2/3/4), 190–198.
Smith, F. (2004). ‘It’s not all about grades’: Accounting for gendered degree results in geography at Brunel University. Journal of Geography in Higher Education, 28(2), 167–178. https://doi.org/10.1080/0309826042000242422
Somech, A., & Bogler, R. (1999). Tacit Knowledge in Academia: Its Effects on Student Learning and Achievement. Journal of Psychology, 133(6), 605.
Spence, J. T., Pred, R. S., & Helmreich, R. L. (1989). Achievement strivings, scholastic aptitude, and academic performance: A follow-up to‘ Impatience versus achievement strivings in the Type A pattern.’ Journal of Applied Psychology, 74(1), 176.
Sternberg, R. J. (1997). Managerial Intelligence: Why IQ Isn’t Enough. Journal of Management, 23(3), 475–493. https://doi.org/10.1177/014920639702300307
Sternberg, R. J., Wagner, R. K., & Okagaki, L. (1993). Practical Intelligence: The Nature and Role of Tacit Knowledge in Work and at School. In Mechanisms of Everyday Cognition (pp. 205–227). Hillsdale, NJ: Lawrence Erlbaum.
Supangco, V. T. (2011). Organizational and Individual Determinants of Career Success of Mba Students. Journal of International Business Research, 10(2), 113–128.
Šustrová, M., & Černý, J. (n.d.). Studujte na VŠ efektivně. Institut celoživotního vzdělávání VUT v Brně.
Swap, W., Leonard, D., Shields, M., & Abrams, L. (2001). Using Mentoring and Storytelling to Transfer Knowledge in the Workplace. Journal of Management Information Systems, 18(1), 95–114.
Tinto, V. (1997). Classrooms as Communities: Exploring the Educational Character of Student Persistence. The Journal of Higher Education, 68(6), 599–623. https://doi.org/10.2307/2959965
Tomás-Miquel, J.-V., Expósito-Langa, M., & Nicolau-Juliá, D. (2015). The influence of relationship networks on academic performance in higher education: a comparative study between students of a creative and a non-creative discipline. Higher Education, 71(3), 307–322. https://doi.org/10.1007/s10734-015-9904-8
Tschannen-Moran, M., & Nestor-Baker, N. (2004). The Tacit Knowledge of Productive Scholars in Education. Teacher College Record, 106(7), 1484–1511.
VanZile-Tamsen, C. (2001). The predictive power of expectancy of success and task value for college students’ self-regulated strategy use. Journal of College Student Development, 42(3), 233.
Wagner, R. K. (1985). Tacit knowledge in everyday intelligent behavior (Unpublished doctoral dissertation). Yale University, USA.
Welle, P. D., & Graf, H. M. (2011). Effective Lifestyle Habits and Coping Strategies for Stress Tolerance among College Students. American Journal of Health Education, 42(2), 96–105.
Wiese, B. S., Freund, A. M., & Baltes, P. B. (2002). Subjective Career Success and Emotional Well-Being: Longitudinal Predictive Power of Selection, Optimization, and Compensation. Journal of Vocational Behavior, 60(3), 321–335. https://doi.org/10.1006/jvbe.2001.1835
Yazedjian, A., Toews, M. L., Sevin, T., & Purswell, K. E. (2008). ‘It’s a Whole New World’: A Qualitative Exploration of College Students’ Definitions of and Strategies for College Success. Journal of College Student Development, 49(2), 141–154.
Zelenka, M., & Ryška, R. (2012). Absolventi vysokých škol: kompetence a profesní úspěch. Aula, 20(1), 22–47.

